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PREFACE

In July 1973, the Oregon State Legslature passed House Bill 2031, authorizing
jocal school boards to mplement public wehool kindergartens under standards
established by the State Departiment ot t ducation This action reflects the
mereasing support for the expansion of catly childhood education i Oregon

Many types of school programs tor children under the age of six are currently bemg
tried 10 various settings Head Start programs. day care centers, and m private
nurseries and Kmdergartens Students enterng the st grade atter attendimg these
programs consistently show 4 distinet advantage over other children m thewr socual
adjustment and their readmess to learn The development of pubhic kindergartens
may be instrumental m reducmg the number ot primary school children with
spectal learmng difficulties .
This handbook has been assembled by the State Departimea! ot Education stalt to
assist Towdl school districts e planning and admimistering kindergarten programs 1t
meludes 4 section detailing  the  legdl framework for amplementation  of
hindergartens as well s suggestions and resources tor kindergarten program
planning )

The State Department ot Education will continue 1o support the development ol
carly childhood education by supplymg districts with supportive materials relating
to the admmistration, plannmg  and  evaludtion of kmdergarten  programs
Consultant services m carly childhood education dre abo avatlable to local school
districts trom the Department

Jewe Fasold
Supenntendent of Pubhic hstruction
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INTRODUCTION

Resedrch has clearly demonstrated that (1) the development ot mteliectual ability
1 greatly attected by what happens to children betore they reach first grade, and
{2) by the age of six most chuldren have already developed a considerable part of
the ntellectual abihty they will possess as adults

In Oregon, interest 1s increasing i the education ot children below sy
Kindergarten has been established as part ot public education by law Many parents
seek private nursery schools and kindergartens for their children 1n areas where
there are no pubhc school prograns. others work endlessly to orgamze copperdtive
nursery schools so that their children may have group experences

The increased public recogmtion ot the value of such projects as Head Start 1
another indication of growing interest m kindergartens Some parents not hving
disadvantaged areas are suggesting that public education should not be confined to
any one cconomic group. but rather be availabie to all children whose parents seek
it Educators. as well as those concerned with the soctal, political, and economic
weltare of our nation, dre recognizing the need tor caretully planned cducational
programs for young children The establnshment ot hundreds of new day care
centers, nursery schools, and prekindergarten programs incredses the importance of
well-planned progrants which will provide continuity and consistent development at
every level.

Guidehines are needed for establishing, analyzing, exemining, and evaluating early

. childhood programs. they should include well-defined objectives and procedures,
responsivehess to the childien who dre served, and signiticant mvolvement of
parents

In planning curnicalum programs tor kindergartens, we recommend 4 preventive,

~ diagnostic-prescriptive approdch based on an asvsessment plan 4s a way to achieve
the best educational opportunity for each learner Assessment should include both
. health and dcademic surveys ot a child’s strengths and hinitations

While the curniculum section of this handbook is not a complete design. it s hoped
that these resources will stimulate districts to develop their own credlive progrdims.
responsive to their particular needs

The handbook s mtended as a resource tool The statt of the Oregon Department
ol Education will be happy to otter consultant services n eatly childhood
education at the request of local districts Contact Jean Spaulding. 378-3002
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YOUR VIEWS ARE IMPORTANT!

‘this response form is provided.

After you read and examine this publication, please
. forward your comments to the publications staff of the State
If you would rather talk by telephone, call us at 378-4776.

Department of Education.
Or, for your convenience,

PLEASE RESPOND so that your views can be considered as we plan future publications.

Simply cut out the form, fold and mail it back to us.

Did you read this publication?

Completely
More than half
Less than half
Just skimmed

i

Does this publication fulfill its
purpose as stated in the preface
or introduction?

Completely
Partly
Not at all

|

Did you find this publication.
useful in your work?

Often
Sometimes
Seldom
Never

What type of work do you do?

Classroom teacher

Consultant to classroom teachers
School administrator

Other

i

Would you recommend this publication to
a colleague?

Yes, without reservations
Yes, with reservations

No

Other

i

We want to hear from you!

Did you find the content to be stated
clearly and accurately?

Always yes

In general, yes
In general, no
Always no

Other

I

Were the contents presented in a convenient

-

Very easy to use
Fairly easy
Fairly difficult
Very difficult
Other

1

Did you find this publication to be free of
discrimination or biased content towards
racial, ethnic, cultural and religious’ groups,
or in terms of sex stereotyping?

Yes, without reservations
Yes, with reservations

No

Other

i

What is your impression of the overall appear=
ance of the publication (graphic art, style,
type, etc.)?

Excellent
Good
Fair
Poor

e

When this publication is revised, what changes would you like to see made?

I Additional comments. (Attach a sheet if you wish.)
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ADMINISTRATIVE STEPS FOR STARTING A PUBLIC
KINDERGARTEN

Betore 4 locdl school district takes steps to start 4
kmdergarten program, the basic teason tor estabinhing the
program should be stated. because this establishes the basie
philosophy tor program development

Kindergartens provide a umque opportumty to

e Provide an mnstructional program meeting the wide

range of soctal and ntellectual ditterences m
children when they come to school -

e Develop each child’s learning potential

e Credte an atmosphere i which each (huld can

EXPerIenee success

e Provide opportunities tor each child to think -

creatively and express ideas 1n creative ways

e Arouse naturdl cunosity and guide the thinking
p.'()ce\\

e  Brovide satntymg expenences i group living

e Increase the thinking process of children in o wide
dared of mtellectual pursuits

Program- that are designed to provide these opportun-

sties will include

e bducational experiences tor children at all fevels ot
physical and intellectual development

e Work and play experiences that foster the att-
tudes and abilities necessary tor ledrming

Once a local school district 1y commutted to starting 4.

kindergarten program, the following steps will provide tor
mplementation ot the kindergarten

I AUTHORIZE A KINDERGARTEN PROGRAM

THROUGH THE LOCAL DISTRICT SCHOOL
BOARD. . .

The legal duthdnty tor establishing and maintamng
kidergartens 15 contamed in House Bill 2031, suthorizing
Jocal dintrict school boards of any size to implement 4
public school Kigidergarten No public vote 1 needed to
iclude kindergartens m the regular school program, and
the operaing budget tor the kindergarten will be ncluded
i the regular district budget The schooi board authornizes
kindergartens by establishimg them as the entry level to
«chool 10 an ofticsal board action recorded 1n the minutes

> LOCATE THE EXPECTED NUMBER OF KINDER-
GARTEN PUPILS AND ASSESS THEIR INDIVID-
UAL NEEDS.

Eligibility House Bill 2031 detines the kindergarten
sudent 4~ 4 chuld in the year before attendance m tirst
grade The Kindergarten should be open to all children of
the proper age that reside m the district Kindergarten
attendance v not mandated by the state, the Oregon
Compubory Attendance Law (ORS 339 010) requires chil-
dren 1o be n school by the age of seven Locat school
districts may make their own regulations regarding school
entrance. they may stiputate that ali children enter school
through kinderzarten for assessment and placement, or they
may assign chuldren to the kindergarten af they are tive
vears old by November 15 (hasing age on the law that
speaities children should be siv years old by November 15 to

enter the first grade)

Assessment of special needs: Any kindergarten class-
room will mclude children with a wide range of mental and
physical abilities, personalities. and behavior pdtterns A
tew children will be readilv 1dentifuuble because of their
exceptional abilities, or because of physical imitations in
sight, hearing or other areas, and ditterences n emotiondl
and psychological make-up Program adminstrators must
decide whether they can meet the necds of exceptional
and’or handicapped children without short<hanging the
rest of the children i the group

Because the severity of learming difficulties 1s not
always recognized, any handicapped child should be evalu-
ated by the director ot special education to determurie the
child's best placement The director of spectal education
Jhould be able to 1dentify new and mteresting programs for
handicapped children and logal resources to implement
them Specdl programs can provide opportunities for these
students to experience success and expose them to special
activities and/or equipment

The needs of exceptional children can very often be
met i the regular classcoom, provided the fumber of
exceptional children in a slnﬁle classroom 18 hmited. An
exceptiondl child can usually protit trom kindergarten
programs withoul requinng an excessive amount of teacher
time or detracting from others in the group. Also, the
presence of an exceptional child ofters certan rewards and
stimulation for other children, developing the sensitivity to
mdividual ditferences that 1s an important outcome of
anyone’s education

Additionat miormation and assistance with children
that have special education needs can be obtained through
the Division of Specul kducation Services, State Depart-

ment ot Education (Salem, 378-3598)

3. ASSESS THE NEED FOR CLASSROOM SPACE AND
FACILITIES AND LOCATE THE APPROPRIATE
RESOURCES.

Minimum standards: Because kindergartens are includ-
ed as part ot the regular elementary school program, the
mmimum standards for elementary and secondary schools
will apply to kindergarten tacilities

Classroom; A normally bright, sunny classroom with at
jeast nine hundred square teet of space tor each 24 childien
meets the mimmum standards The shape of the foom 1
not mportant, provided that 4 large unobstructed space s
avatlable. Teachers should be able to survey the entire room
at once. a consideration affecting the use of room dividers.

Facilities: Running water, sinks and drninking tountains
should be part of every classroom. Easly supervised toilet
faethities should be located very near the classroom.

Playground The playground area should providg at
least 75 square feet of space for each child. Although
playground space may be shared with other primary grades,
kindergarten childrert should have access to the arca by
themselves tor part of the day Playground fences may he
required because of fiearby tratfic hazards

Transportation: Kindergarten children may be trans-
ported on public school buses, with reimbursement based
on approved cost of transportation  Districts may alw
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dirange tor parents to tansport kenderearten Childien 1o
and tron school as part of the dishigCs hasig ttansportution
plaaand clam raumbursement 1 v d Thomas, Directon o
Management Intormation Services at the State Department
of Education may be contacted tor turiher details (Salem
3783601

4 DEVELOP A BUDGET FOR SUBMISSION TO THE
VYOTERS

Coats tor estaidshing and mamtaning o kindergarten
vary soomuch that s dudioudt to genershize about actudl
Birures Cost estimates should mctudz such items s capital
outlav, tranmsportation, sal e, ived cost .. nstruction.dl
mdatenigds, and the progian's share ot basic costs

Salanies tor tedachers and support statt are the biggeat
item - Kindergarten budgets that have been subnuitted by
local dintricts The cost ot support personnel such as 4
distiict nurse, a speaialint i extreme leariing problems, u
speech chimonn, socal workers and gurdance specialints will
add 1o basic program costs Thas support statf 1s. however
ot great valne to a kindergaiten program

Dunng the last three vears, distincts mplementing
hindergarten programs have estimated imitial costs of settmg
up facilities at ST 700 (o S2.000 per (dasstoom Per pupil
costy have been estimated by districts for the Sspring ot
1974, ranging trom S350 1o $600

5 DEVELOP JOB DESCRIPTIONS AND EMPLOY A
KINDERGARTEN STAFF

The mmmum standards tor elementary education
frequare one teacher tor every 25 Chuldien i the priman
grades A Kinderuarten class with g certified teacher and an
aide tor every 20 (hildren provides a better rano tor group
activities Larger and smailer groups nuy be organized tor
specihic activaties Semetimes a teaclier or support statt imay
wih to work with one or two cluldren needing speatl
ASISWATICE O (g

Teacher qualifications  Kindergarten teachers must
hold a0 Current -valid clementary  school certiticate A
Tteacher™ s detimed as any certitied emplove with diredt
responsihility for mstracten who s paid from public tands
(ORS 3421200 1t s alvo advisable 1o seek teachers whe
have completed speaial tramng i earhy cutdhood educa-
Bonand development meeting the prepanation standasds
suggested by protessional organizations Mary graduates of
clementary education trannng an Oregon mstitutions are
now quahticd mocarlv dnldhond  education  Teachers
should have experence workmg with youne dJdnldren
under supenvivion either i preservice o1 imesen e pro-
XTI

Kindergarten seachens should demon-tiate 4 thorongh
hnowledge ot the growth and development of youne
childienand the apphication ot educational practices and
theoties tor children nnder sis vears old Teadhers with
personat quatities of emparhy warmth and  emational
matunty will contrbute 1o the sccess of the progsams

Teacher wides Teacher nde iy ala be cplosed m
Mrderwanten dastoom, \
noncerntred  employve

aasinting acertihed teache :

teacher wde v detmed s o

whoswe assienment s hinted 1o
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6  PLAN AN INSTRUCTIONAL PROGRAM FOR THE
KINDERGARTEN

House Bill 2031 speaities that hindergartens are can-
sidered halt-day programs tor the purpose ot hasic school
support teunbuisement A halt day s detined as 2% (o 3
hours per day (ORS 339 410y

Records and reports  Records are valuable and neces-
sary - The kindergarten statt should  work together to
determine the torm and type ot records that will be most
wsetul to ther speaitic progiam Daily records, including
detaled accounts ot an mdwigual (hild  activities, can be
very valuable it taken over o period of ume or at specitied
mtervals throughout the year

Speadl consideration must be given to the type ot
records used moreportimg to parents These records should
retlect the philosophy ot the district towards kindergarten
progrants and provide intormation on the child’s develop-
ment that will assst parents and teachers working
together Written records, as well as conterenee procedures,
are imvaluable i reporting to parents about kindergarten
prograns

Assessment. Two ty pes of assessment should be consid-
ered as part of the kindergaiten program (1) assessment of
the mdmidual characterstiics ot each ehild. and (2) assess
ment of each childs learmng environment., including such
tactors as the people. space. matenls. equipment and time
which will provide the best possible learming experiences tor
an - mlhvidual enild - Assesament ot each child 1y the
gl.l)/»t«luh teacher’s primary responsibility  vith assistance
trom coumelon nurses. speech chinictans, psychologists or
other menthers of the support statt

Assessment should take place early i the kindergarten
vear and at regular intervals throughout the yedr for two
reasons (1 mdvidual program design and (2) tor making
general curriculum deeisiens about the content, scope and
sequence of expenences, as well as tempo or pacimg m the
classroom: Farly assessment provides tor prompt reterral of
childien with special problems, talents or gitts to protes-
siondl services withm the schodl and elsewhere i the
conymuInty

Diagnoss and prescription Assessment ot ndividual
charactenstics and the optimum learning environment tor
cach child will aid ' the dragnosis of the strengths and
hrntations ot cach fearner This analvsis o each child’s
learnng potential leads to the, development of 4 presenptive
fearnmg program, desgned specitically tor the mdwvidugl
child

Planming curnculum through assessment, dragnosis and
presaption will result i optimum learmimg opportunities
tor each child Speaitic suggestions tor kindergarten irne-
wlam i the maror subject areas are contained m the second
halt ot thisreport

Planning steps Suggested steps tor developimg & cunrie-
ulim program tor kindergarten indludes (1) establishing
pregam goals nd pronties (23 developmg mstiuctional
vandelmes. €3) imvoling pimany teachers from kinder-
sartens fastoand wcond pade dove!s i the selection ot
ehvities and materals, (4) meorporating curmicnium plans
with 0 diagnosticpresaiptne analvsis o the mdividual
prospective staden®™. and (5) providing tor articulation

D




between hindergarten and the prinary grades Arncalation
should be caretully planned to provide 4 continuum o
growth throughout the early childhood education years

7  PLAN STAFF INSSERVICE FOR KINDERGARTEN
TEACHERS AND OTHER EMPLOYES AS
NEEDED

Teachers of hindergarten and the primary grades need
opportunives to plan together o provide tor g continuum
of growth thioughout the eqrly childhood education vears
(hindergarten through the thud grade)  Teachers need to
Anow. through tnst-hand experience, what s happening Jl
cach tevel vt eathy childdhood education Tn-service prograims
tor all early einldhood education teachers will hielp the statt
to respond to the ditterent rates of development in cach
child and altow them to progiess dlong 4 continuunasthat
untettered by labede segregating Kindergarten detivities trom
the other fevels

8 PURCHASE INSTRUCTIONAL MATERIALS AND
EQUIPMENT WHEN AUTHORIZED BY THE BUD-
GET DIRECTOR

Suggested equipment and materials Keeping mind
the ways in whidh children learn, selection ol materuls and
equprent should be made on the basiy ot some of the
tollowing considerations

e Coninbution to miplementation ot goals

® g Ability Lo suggest consti,rction projects and inspire

creative expression

e Ahihity to drouye cutionty and interest

o  Safety. stabilhity . and treedom from sharp corners

and splintenng

e Provision tor phyacal sty and mampulation

e “Ahihity to suggest dramatic play dand communicd-

tion of deas

e Suitabhihity of ‘mutenals and equipment for group

and ndnidual use @

The use of approptidte equipnient and matenals. when
wisely chosen by teachers and admmistrators, can foster
development m the amnportant educational objectives ot
resourcettilness  creativin™ responsibihity . independence
and soctal and motor shalls, A List of suggestions tor hasie
kindeggarten matenals ind equpment i avatlable trom Jean
Spaulding, Prmary  1ducation Specialist tor the State
Department ot Fducation (Salem. 378-3602)

9  PLAN A SPRING REGISTRATION PROCEDURE 10
PROVIDE ORIENTATION FOR PROSPECTIVE STU-
DENTS AND THEIR PARENTS

Plana for sprng registration should nclude notification
ot parents, imformation and onentation tor parents and
Juldreri, schedules for registiation and transportation and
provisions tor 4 health check-up Plars shonld also be made
tor regintration of childien who are ehgble. but cannot
preregister

Enrollment An cnrollment record generathy ncludes
the child’s tull name. parents’ names. addiesses and phone
pumbers, and the tamuly physician’s name. addres and
phone number tor notification i an cmergency Othet

mtormation usetul do the school such as the bus number
mdy . ol goutse, be added

Immunization and health chech-up House Bill 2042
reguires that chuldien between S und 14 years of age be
immunized tor specitied communicable diseases betore they
enroll i any pubhic. pivate or parochial school The State
Health Division specities the unnmmzation required. and
the law states that ehildien who tal 1o comply will be
excluded trom the school | xeeptions are granted i the
tollowing cases immunization may endanger the health Ot
4 chilé m ocertam cases. parents or guardians may certiy
that immumzation s cz:nmry to therr rehgious behets,
parents may sign oanoggreement looarrange privately tor
immunization withm 30 days The Oregon Division of
Health Services tor the School Age Child also recommends
that a physical examination be obtammed by every pupil
prior to mitial entrance into school kntormation available
trom the county health department

Orientation program The pnnup.ﬂ’\lmuld support the
teacher n developmg an ongoing program  that anvolves
both the parents and chitdren Teachers may vist parents m
the home or mvite them to school durmg the week prior to
the operng of kindergarten classes Teachers can encourage
parents to share ntormation about their children’s early
hte -

Clearly wntten records should  be developed and
available to the pubhc that contan sehool poticies towards
entrance requiemenits and repistration procedures, require-
ments tor health vecords and irth certiticates, special fees,
transportation requirements, and school schedules Also,
gioundwork should be knd towards buillding pertinent
ntormation ur the duld’s contidential nile

10 PREPARE THE KINDERGARTEN FOR THE OPEN-
ING OF SCHOOL. ,
The tinal preparation steps mclude mdhing necessary
Adius ments m classroom taalities planming shortened
whool davs and staggered emollment dunng the hirst week
ot school, and develeping andentification plan tor children
and their school buses

i1 MAKE PLANS TO PROVIDE ONGOING COMMUNI-
CATION BETWEEN PARENTS AND TEACHERS
ABOUT KINDERGARTEN CHILDREN

Parents and teachers can share their knowledge ot the
Jild and his development through scheduled foom meet-
mgs  parent vists o the ddassroon, indwvidyal  parent
conterences, and telephone conversations with ;\ncm\ who
cannot come 1o school Children can he cncrﬂﬂﬁ:cd to take
materials home to share with threwr parentst newsletters to
parents can aho report on the school actvities Teaghers
can also establish a parent center™ m the classioom, where
pazents may find readmg and resonree matenals on early
idhood  education. emoy a cup ot ottee and hold
mtormal conversations with members of the schoal statt
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RESOURCES FOR PLANNING KINDERGARTLN CUR-
RICULUM

GENERAL SUGGESTIONS FOR KINDLRGARTEN
PROGRAMS

Plans for curnicular activities  Tarhy (hnldhood cuttie
ylum should mddude actmties that Ae approprute 1ol
voung childien and that will lay the toundanion tor later
stiuction For example generdl activities that will von-
tmbute to leatnmg i saence are observing the character-
Mies of objects and bvig thimgs o the envionment
classifying and categorizing distmetne fegtuies ot these
observations. and deseribing the relationship between thines
that are obsened  These activities begin o bihild the
concepts needed by young childien to understand scientitic
interpretations o ther world

Solving practical. everyday  problenis mav help 1o
develop basic concepts tor later learming m atl acadenmie
disviphnes 1t teachers are aware of the basic understandings
that can be appropiiately developed with voung cnidren
they will be g better position o select and guide thern
activities 7

Many ditferent opportumties fo antericl with a4 rich
and challenging enviconment will provide childien wath
Jable  onentation  towards new learning  expericnees
Ammals, plants 1ocks and all sucht realia must be present
the programs and used eftectively Childten need »pportun-
es 1o mteract with people, to take tield tnips that will
broaden their expenence and to use visual medit bimg
mote ot the world to them

A curnculum designed o toster dnldren s abibty to
think and canceptudhize should be balanced e content
Actvities mreading readiness or othed baste skl areas
should not he over-emiphasized o the axdusion o oot
expenences that toster undenstanding ot saenee mathe-
matics, muste, language and the arts

Goals for kindergarten programs \ major godl ol
hindergarter progiams 1s to develop cach chidd's pdinvadual
potential within the trameworkh ot society  The kinder-
garten program should o promote readimess tor more
tormal mstruction, supplementing the home environmeut
and assisting each dnld m makang acgradual and enjovable
adiustinent to school

A good hindergartén progiam Jroutd help childien to

e Duevclop an mterest i and experience the joy ot
 learning .

I stabiish satistyaing elationstips with children and
adults
1 vtend then understanding ot seaad imtenacthon
further then phyaaal deselbpment
Mamtam and develop optin um mental health
Know and enoy therr cu tural hentage through
Iiterature, niske the pertorning and fine arts
(aow i anderstandmg of spatid and gquantitatise
relationships
Develop
crvironment

an sunderstanding - of - the naaa

Develop a capacity foraestietic expression

o

LANGUAGE ARTS
A\ lindergarten veadhien st ho roporsihileo s bolping
Cinlfdien achiove profiaenoy o e b e Tt
speaking wiiting and e sy e rdiness Should e desa
oped at vady dhild cown fove N himvuare s prodign
pustabso be purposerad uid relevat o legreany

Rich and varied mtake expenence will provide gt
wilistaction for the ddd m Tos outeo expueiieneds fitake
expertences i hindersnten are comprised of v ey sk
4 screntitic demonstritions trps protures and books Al
kinds of mtdke expericiee Ny be wseind o sode W
Outgo cxperiences allow dnldrens e comniunieste thon
inpressions of the world - throueh plo wd other activities
Outgo expeniences emhrace all torms o CcommuL At
both serbal {fangnave) and nonsarbal tpamting ~onlptare
msie, dunee)

The hindermyten techer constartly
children so that they have vpportmties toe

rves booaide

i

Acquire deas
Comitedte

knowlodee  and opiesn
Present weas it g osequentual mang
tatend then command of words aid undenstand
g ot selated concept - atlosne tene tow i
micate then thoughts satist ictonh
Tmprove and extend ther use o Linainne crph
sy pattenns that wie grangmbichy cotred
Clinty then thoughts though ordl oxpres on
speaking o pleasvint v with sutticent solin
toreach others
nunoate  distinctly and - proootinee wards
deetiatedy ’
Aylare o feeling o seaurity i shuate experictives
wib others m the group
Foven strentiney and tollow direcnion
Appreciate the simibicariee ol hotl cpoken and
. whitten words

READING READINLSS

Matunty and reading While the Linderzarten teadher
cannot be evpected to endow ctnldren with mncreased
mental aapacty the teadhes can ind does help them touse
the mtellectual capacity they dopovsess n advantapeons
wiays  The teadker can provide opportumuties 19 renan
whe problems make decisions foltow ditections i se-
quenee and coneentiate onoone actviiy fel aneredastig
lengths of time Childien need 1o do all ot these thing, n
order o successtully pursue the first vrade readimg ~kalls

Experiential background and readmg  The ndhiness o1
Chldien’s expenential background  providing them with
miormation and coneepts is dosely related to then ability
to thimk Maiy studies show favarable relationsbap
hetween hackground expenience and readmge abihits the
kindergarten contrbutes most gencioushy ta experieittial
srowth though actimaties such s natare excursions fooaee
buds squunels trees e frost dew aider webs ant halls
cte andustrnal exaursion. to vsiba crediery bakeny a
4 riload vard, eteexpenences withoraw
hutter, gmgerhread et

tire stabon
materials sich as makimg jeth
conbiction  achivities sch s butddime 4 vithage wath




houses stores churcties schools on making o puk with
trees, Howers a Like boats oz cte

Emotional and socal matgnty and reading Numerogs
studies fave revealed o lugh Il tonsiap netween reading
uocess and emotional matunty What happens m the
Rindergarten that promotes, emotional and sog il prowth’
The teacher 15 alert to the w mphrtns ot tnudity aggies-
son fears, and the need tor success and approval Fach
chidd needs help 1o develop i terms ot his o1 her own
needs In group work, the children learn that then own
mterests are best tuthiled  through cooperatine  ettort
tewards common goals and the shanng of interests and
ideas  These emotional and  soenl expenences provide
substantal help when the child undertahes the tormal
readine process ,

Larguage development and reading Research dlearly
mdicates that the abihity to Listen to 4 story .nd supply g
resonable ending n one ot the best predictors of suceess in
reading Plentitul evidence shows that development in the
ather language arts 15 closely tied to read, i development
Consequently activities thut promote vocabulany enrich-
ment. correct Englsh usage. tluent speaking. and good
hstening in kindergarten will contribute to reading develop-
ment The kindergarten teacher can do many things to
encourage language development. including  providing a
tniendly. nich, and interesting environment that encourdges
children to talk. giving them hirsthand expertences to talk
about. inviting them 1o relate personal expenences, retell
stories, and make up their own stones and poems In domg
ail these things, the teacher helps cach child develop the
language tacility needed for successtul learning inreading *

informal contacts with reading The teacher can plan
to emphavize wntten language by (1) placing memotan-
dums on the chalkboard or writing orders tor school snacks.
names of comnuttees and thew members, smple rules, and
stmple directions tor some actvity like making applesauce
(pare. wash. cook. sweeten), and (2) placing surprise
seitences on the bulletin. board each morning,_such as
“Susan will bring her pet rabbit wmorrow T Let the
children try to guess what the aurprise s, then read 1 to
them ’ - ‘

The teacher can call attention to pr.nted matenial on
walks or excursions the pamies on packages - store
windows, signs on store burldings., names of streets. nanes
on truchs, street cars and buses, danger signs. and o on
The te. ther should trequently let childien seé their own
words tlow into prnted symbols as she wnites them on
chalkboard or taghoard Fvery opportumity should be used
to wrte as the children watch, wnite notices, plans.
suggestions. and - directions which they  have composed
While the chidren should not he required to read the
words, phrases, or sentences. they will have the valuable
experience of seeing meanings which grow out ot therr own
expernences :

Reading skills and attitudes for development in kinder-
garten  An outhne of same of the readmg skills developed

*CHILD. Available at $4 penzcopy trom (¢ opy Prnt Centeis, 1206
SW Jetferson. Portland. Oreghn 97201 und Northw est Reponal Lab,
710 SW 20d Avenne Portland, Oregon 97204, 15 g nich resouree of
language activites

‘
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i kindereacten s mcluded tor thowe teachers who want to
provide a reading readiness program

Getting ideas from pictures

e lclhng abour 4 picture

- Increasing fanguage tadiiity

- Recogmizing objects and aetions

- Making interpretations bevond what » seen
®  Arranginy plclll}c\

- Creating awareness ot sequence i odaction and
time

- bevelopmg lett-to-nght medhanies of reading

- Telhng stones from preture sequences

Getting ideas from stories

o Daveiopimng awarene: ery vimple plot,
and setting .

e Ditterentiating bet at ored] and what 1y
Hnaginary '

e Retelling stonies with sequence and detatl

o  Lnjoving bath prose and rhyme

o ()l)&:mng that pictures relate to story content

Handling books

e Learming how to hold a book and turs the pages

e Developing awareness of lett-to-nght sequence and
top to-bottom page procedures

e  Relating prctures to what s known about the story

e Rospecting bouks and appreciating their beauty.

anc diversity

Auditory and visual perception

e Lntemng tor and identtying common sounds
heard in the environment (birds. motors. ete )

o Perceving and locating sounds_n written language

o Iutenmg tor likenesses and ditterences in sound at
the begmning or end ot a word (cat can. cat bat,
ele)

o  Singing many meamngiul songs

e Notmg Dkenesses and ditferences m children’s
nanies

o Secmg and tecling hkene wes and ditferences m
torms

Developing goud, speech
?

o Retelling stories with goud expression

e  Reciting rthymes with good’expression and proper
pacing )

[ Rcmgm/'mg the mportance  of appropruate

volume. pleasant tone, and choice of words m
commumcating with a gioup

Developing a wholesome attitude towards reading

® Antiupating learning to read because reading has

been ob.erved s a rewarding aiid pleasurable
experience -

10
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o [aking udvantage of the “hstenmg posts™ and
ather apportumties ta hear stones and poenis read
e Ppenencing dramatic play av a natural way of
using language. endeting stores, and taking the
tole ot someone else (as otten oecurs i reading

stories)

"4 - WRITING READINESS

Kmdergarten children can be given many opportunities
to exper 2at with and putsue taerr awdaKening mterest in
writimg Foundation expe »nees for writing are pr(mdgd by
many large muscle “imbing, balaneing, building
with large blocks, an wwtiviites These experiences
promote gans i the wage muscle coordmation mvolved m
writing While all ehildren should be exposed to the wnting
readiniess program, some children will actually  pursue
writing activities Begmmng wntmg must be supervised to
avord estabinsling mcorrect habits

E xperiences that provide opportunities tor the develop-
ment ot dexteriy and coordination are bisted below

e tmger pamting, brush pamnting
o duawimg’on paper and chalkboard

e operating the chips and impiements that hold paper
on the casel
o wahimg pantbrushds and other equipment
R ® puasting.cutting, and teaning pape
o modehng with elay and other media
o using hamimer and nails and vther woodwork tools
® usmngd paper punch
D o laaing shoes, tying knots and bows on shoes and
A wark aprons’
* & buttomng and unbottonmmmg. zipping and un/ip-

ping, snapping  andg unsnapping, hooking and «
i unhooking tastemngs on therr own clathes. doll
clothes or costuine clothes

o picking up and wrlmg' out such things as seedd,
’ spilled ps, thumbtacks or other small 1tems “~. ~
T o picking vut tunes on the prano
o operating the record player .
o handling science equipment and pets
e mumpulating pegs, torm msets, puzzles and beads
o muanmpulating such play materals as small wter-
locking and snap bhlocks
e turning the pages ot a book
o handing out cards tor matehing ganies
o poshing pictures with thumbtacks or pins
o arranging hgures on telt or mognetic boards
o handhng, mampulating end even spelling out

words with molded torm letters
o constructing with unt and hollow blocks

Some experiences that will help children realize that
writing s g medns of IdL‘l)llf!CJ»m dre

putting signs on conustruchian projects
recognizmg labels on equipment
having names on work

seeing captions on bulletin boards

Che tallowing experiences wili help cdnldren with the

: t
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techniques ol manuseitpt wting

. lmlnmz,l H-to-ight - -
observing the teacher demcastrate lebt-te
mov{rpu nt m asmg books and eharts

- ing 4 sequence ot pictares trom left-
to-ryght R
e observing.teacher wnite correctly .
- using dapitals and small letters properly
- demonstrating E,(md letter formation
- placing lettess on a4 honizontal e

o  drawing readiness figures

e~ learnimg to make-crreles .

e leanmg to make straight lines from top to bottom

and trom lett-to-right .

. la.nnmg to write owrr name on the chalkboard and

on paper (if ready )

e learyng to wnte the manusenipt letters correctly

(f ready) ‘

uhit

The tollowing techmiques apply to writing activities tor
nght-and lett-handed children

e Right-handed child The nght-handed child shoutd
have the paper parallel to the edge ot the desk and
shghtly to the nght o the body  The child should
ot well back 1 the desk with elbows just ottt the
edge The crayon or peneil should be heldabout
an nch trom the wnting pomt between the thumb
and second tinger, with the mda\-tm;.cr resting
Ightly on top The ctuld should be tadgint to hold
the erayon o1 penail hghtly between the thumb
and second tinger fust, and then to drop the fust
finget on top at the cravon

o Left-handed child The lett-handed cnld should
place the paper parallel to the edge of the desk,
holding the pencil e the fett hand and tollowing
the same procedure as the nght-hunded child

S SO€IAL STUDIES

[he growth ol soclal copeepts i the young child
hegins with selt-understandmy as an ndividual The young
child’s concept af membership jn the large society 1S
gradually developed by experienges that ereate tamibarty
with the neighborhood and adyft rofes m the community
The rudiments of history, gegfiraphy, ccononnes, and the
ather socud! seiences are also footed 1 these expertences

Ohjectives to consider”m the selection ot social studies
activities include .

o Helpmg the child relate school expenences fo
home and community sttuations

e Developing understanding ot the mmportanee ot
sehoal m the ¢hitd’s hie

e Inereasing the child’s awareness ot the need to
tollow rules and regulations developed tor the
henehit ot a group

o Developing the child's selt-respeet and an under-
standing of 1oles of the individual in a group

e Involung children as cager partiapants m school




PRE-WRITING SKILLS CHECK SHEET 1

A Outlime  trace 2 simple pretie o1 object with penctl or cravon stayang on the hne

‘ approviniatels 3ot the wa o

S

B Color simple prctuie of an objedt with o 2 hge spaces

| Color, moving ciay on i one ditection

2 Colorjust to the ineand notover

¢ Catasmple obect out on the hie precisely

D Pastea simple objeet onanother sheet of paper using N

I Pastmg skalls —
2

~——

b ven square o1 some type ol planned spacing

i Witte NAMLE (st

< Trace Tist name trom model -

*
2 Copy st name from mdlel ditectly below 1t on blackboard -
' = Write name without copy on hl.}\.kh“.“d -

3 Lracername on unhned papel —_—

N

~ £
6 Wnite name without copy on unlined paper

P Wrte NAMLE (last)

. , Copy name from model directly below on unhned paper -

" “
I Trace Tast name trom model _
> Copy Last name trom model directiv below 1t on blackbound
3 Wiie nante on blackboard wathout copy —

1 Copy name from moedel directly \cl'm on wihined paper e

S Wite name without copy on unlied papes

G WRITE fist e Lst name sequentiathy
I Correct tonm ——
C onieet size of lettes I

Vo Conect spacmg between detters ind word.

.

Instioe tional Note Nodaveny duld will need all these steps but cach cakd should he
tested onn each shitf usmg the steps deenied necessay

' hev | ontoduced A=Mgstered Number Code Date
13
. »—
E Q Y
’ .
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actvities and helping them to appreote the roles
ot sehool persongel

o Helpmg the child recogmze the value ot our
resources and our responsibilities to conserve them

o Arousmng the cnld's cuniosity about people, places
and things both near and tar away

o Bulding an appreciation of the compatability of
cultural differences

o [nsping m duldren a love of country and pride in
being an Amernican

o Learmng about socual organization and developing
4 sense of participation and responsibibity

o lelpmg the child reahize the mterdependence of
famuly members. econonuically and soctally

o Sharperung the child’s observaiion of changes n
seasons, fannlies, sehools and commumties

o Helpmyg the child develop tunetional shalls related
to gathermg and using mlormation e the social

Istenng intently and  observing

acenrately . developig simple map and globe shalls,

classitymg. drawmg interences and making simple

generalizations

e 1 \
SCIETICES, Lg,

6 ENVIRONMENTAL EDUCATION

“tor the parent {(of teacher) seehing to gund;‘
iy, it is_not halt so mmiportant to know as 1tis to
teel It tacts are the seeds that later produee
knowledge and wisdom. then the emotions and the
impressions of the senses are the tertile soil inwhich
the seeds must grow  [The years of early elildhood
are the time to prepare the soil Onee the emotions
have been aroused o sense of the beautitul, the
excitement ol the new and the unknown, d feehng
of sympathy, pity. adnuration, o1 fove then we
wish for knowledge about the object of our emo-
tional response Onee tound, it has lasting meaning
[t » more mportant to pave the way for the dnld
to want to know than to pat i on a diet of facts
he s not ready to assinlate ™

Rachie] Carson

for the hindergarten eacher and her pupils, envion-
mental education takes place wherever they tind them-
whes m the dassroom. playground and catetonum . on the
wav to and trom school on walkimg tips, field tps and on
the bus  Fuvironmental education s not a dwtnet and
sepdrdte disaipline or study area Tt penmeates the entire
sehool day and all of hte

Frve-year-olds have semses and teehngs that are clear,
fresh. and tull of wonder  The teacher can build on such
heautitul attnibutes by providing learmng activities that
emplisize thie relationships between people and therr many
emvironments, the power of society to contiol envitonment
and the tesponaibility of preserving and proteching it

The many actnvaties provided tvesvear-olds at sehool
commumiea: on skl development. art. music, phyvsiaal
education, use ot the senses and number relationsbips can
eastly meorporaie the environment as avehicde tor simulta-
neowsly fearming basie shills and about the envionment

A broad program goal tor environmental cducation ¢

to develop students who will recogmae problems wiich
sttect the mterdependent lite systems m the environment
Seme specitic competencies tor kindergarten pupils to
develop ase thé ability to

o Alse then tive serses i developing an awarenes ol
then environment

o Ducuss what they see. teel. hear, smetl, and taste
in the world around them

o Draw pictures of ihings they observe

Tell about how things m the environment aftect

then feelngs ’ ‘

e Learn songs about therr natural and man-made
world

e Note seasondl changes n nature and how they
attect hving things

e Observe polluted, bhghted and unsightly areas and
diseuss possible actions tor prevention and correc-

tion
e Awnt m mamtamimg d good environment in their
classroom, sehool and playground

An outhne of suggested learning activities tiat reldte to
the environment appears below

Explonng

e What cait be seen out the window” Are they big,
small® Wliat colors can vou see” Name things that
can be seen amd explam how they are alike and
ditterent

e lour the schoolgrounds and look for spedtic
things grass growing, m sidewalk crachs, nseets,
buds. tlowers

e louh and descnibe objects tiee bark, stones,
glass, cloth, seeds. ete Put objeets ma sack, teel
them without lookimg. and tiy to dentity them

e lunten tor one nmunute and deseribe whiat you
heard Were sounds man-made or made by nature”
Were some more pleasant than othegs’

o ook tor signs of wear o1 erosion ground the
sehool Discuss how long 1t took for these changes
to oeeur

e Notice seasonal changes i plants and trees near
the school

o Identity birds near thie school i spring and winter
What llappens to some i the winter”

o lakhe walhing tnps m ditferent parts of the
commuinly  Are some areas more attractive,
nomsier, or more ctowded” Why” :

e Observe trees and look tor mistietoe and puttball
Look tor mseet and bird hte pr treas 1 the a
relationship between themy?

o Look tor traces of hte around fhc schoel or on a
: walkmg tnip What organism lett the trace?

Experimenting

o Plant and g ow plants What happens to them over
a penad of e (lite cyede)” Po other hiving things
have hite eyedes” Do non-hving things go through

i
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ovades (water siviesy!

o  Mike o mwnscal nstiument
discarded on tound nonature

¢  Make up dances o oexpress how you fodl about
things n ratuse (the wind o tlower, o bid
dream)

o Cure tor amimds at schoot tobserve Wl satety and

out of something

health requirementsy What must vou provide
them’

Visting

o lhelowal water witem

o |he parks

¢  Waste disposal tacihities

o Transportation systems

o  Mujor industries

o Weather stution

e Newspaper, radio and TV stations

o Llcctnical plants or substations

o Ncarby rivers lakes, forests, desert areas and the
sedshore

o Blizhted urban areas

o lroded wieas

o [.arm

o  Nunwerres and hatcheries

Making things N

Scraphoaks .
Posters
Puppets
Paper
miaters Pthat would have been thrown aw.an

7 HEALTH EDUCATION

Health education s anmtegral part of the hirdergaiten
progiam - Through health education chiddien have an
opportunity - to acquire mtormation skills and artitudes
that wilt hielp them fead & me mingtul hie Health seivices
should he sapphed inaccordance with children's needs
Some teods are determined by the child's stage of growh
otliers are aelated o factors such as dlnes seerdents o
ot disorders The phvacal growth of tvesy car-olds
demuands actviny and exerame. which, i turn, creates o
domand o Conscguent's Progrims
should s sacd with aiteniiting perods of vigorous g
quictactivny The mam objectaes of o hindoganten health
progrant should he to (1 help mamtam o improve the
health ot cach iia and €20 help all doldien establish good
naatth atttudes and fubar

Safety and elhimimate
potential aters hazacds angimg dassroom cquipment
with satety i mimd Beaaase tatigue and over-exaitenient
crttatten e aarelesness, well-balanced programs of
quict and vigorous actinaties should be planned  Childien
should fearm how 1o e appasatu cquipnient and marerals
properly

Cleanliness
ame sLidards tor deanhiness Inextreme cases of negh
penee teachiens should aiempt to tind out the reasons m

1
1est Laoraarien

Feachers should watch 1oy

Notalt dhiddren come 1o school with the

O
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aprons, plicemats and  tabledothie trom.

the child s home dae tor poor persomal fivgiene Thea
tdings may mdicate wavs i which assstanee may he
gnven When dildien e dressed m washuable clothing
teachers need not worny escessnehy shout deanhiness. 4
recotmmendation to diess children mow ashable cothes muas
be made 1o parents dunng onentanon Cluddien are 1ee 1o
work and play areatively when they know i 1 atl nght o
eet dhity - The important habnts of washing betore con-
tictmg tood, atter hundling ammals, and after woleting are
not casthy acquined. they should be encouraged m the
cdasstoon by teachers

Frequently it would be sumpler for teachers (0 cean
up atter the ehildien than to kave them do then own
ceanmg The promotion of etticient work puabits, however,
tequites that children be taught tu dean up atter themselves
betote they begin new activities Teachers should ot
expect pertection, but heep realistic goals in mind

Posture  Guls and boys develop muscles which pro-
mote good posture as they chmb on playground apparatus,
relax. sit comtfortably tor short periods of time. eAPIess
ideas and emotions through rhythms, wear well-titted
clothing, and feel successtul and socually accepted Proper
nutntioi. exerene and rest contribute to children's teehngs
of well-being Teuchers should recongize that the normual
stance of young childsen ditfers trom adults and encourage
mdividuals to sitw codgirs swited to their size

Nutrition: Much education concernmg nutrion 1
centered around the tew munutes designated as “snack™
time. Consequently, only good nutritional  toods and
beverages should be served  Celery strips, carrot strps,
whole wheat crackers. cheese. apples. tomatoes and oranges
dte better than cookies or crackers Tt o vegetable juice
s sometimes g welcome change trom nilkh “Snack™ tme
Lan also be used to develop good muanners, sooat relation-
ships and personal bygiene abits

Mental health  [he kindergarten vear s cructal for
development ot children’s selt-concept and theis ability 1
relite well to other people The tollowing activities will
promote sound mental heatth among kinderganten children

Learn some wass of meeting pa chologeal needs
Help othiers and recene help

[earn to show apprecation

Learn how toaele ve emotional tensions

Plv ol and wath vanious numbess of cildien

I moy tunny situations

Dramatize home expeniences

Retuin borrowed articles

Make deasions commensarate with then level of
dL‘\L‘lnpllh‘lll

® & o @

Rest Childien can lean to relax and rest mtormually
tor short pennds of time, however the scheduhing of tonmal
test penods must be determined e the Tocal situation In
some anstanees wpeniod of calin activaty provides suttiaent
rest Some chaldien may need anap while others play o
work quicth Deasions are made aceording toauch £ ictons
an the lenath ot the school day the distance the dnldien
tavel tomd trom school and the quahiy of then outdoo
EIRAYERY
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8  PHYSICAL EDUCATION

Y oung chiddren hke to play Plav atter all s the way
ot work tor voung chitdren Titting large blocks onto a high
plattorm to make a bus is hard work, but st s also pla

The tnvesvear-old grows e phivsical abiliny thinough
play Young budies are constanthy active because niuseles
and coordimation are developing Climbing, seaching and
graspig as chuldren use play ground equipment or apparatus
helps them gam physical strength and nuseular control
The child pulls hinselt up to the bar with a tirm grip ot
both hands and. by observation soon Tearns how to move
dorass the bar Plav on the apparatus s often a seties ot
expenments, observations and imntations

Playground safety When cquipment or apparatus ot
any kind s used, the teacher must be able to recognize sate
play procedures Since the young chuld 15 not conscioas of
physical satety  the teacher’s responsibilsty b great tn-
courgging good coordination i pulling, hitting, pushg,
hanging  droppmg and stoopimg will help to pummyze
Mmpes

Instruction - sate and correct use ot playground
cquipment will develop good habits at the outset, rather
than require ¢hildren to ¢hange bad habits later The
teacher can watdh dnldren as they plav and show them the
correct handgrip on the honizontal bar, how td sitan the
swing or rocher-nde. and encourage them to take turns Tt
mportant to give hindergarten children basic understanding
ot the reasons tor waiing turns and  using apparatus
carrectlv, good play habits will be valuable at g tune when
other pressures may crowd out learmngs which are not vet
habits

Play supenvision Guided play v the young elnld's
phvsical education bach kindergarten ¢huld should be
observed and guided when playving alone or with small
proups mn vanous dctivities Teachers and wdes can help
mdmduals wath tundamental skidls when they need 1t and
are ready  discourage participation in unsate activities, and
rediect play activities ¢t g child becomes over-stimulated
Feachers should allow as much freedony and tree play as
possible without childien hurtimg cach othier or engaging in
other ansate practices Imtative play and thy thnie expres
ston abso play important toles i play activities and phy sicdl
development

Organized games lThere o d lack of agieement on the
place of orgamized games in the kindergarten program
Sonte kidergartens almost rule out orgaimzed games while
others have a datly gamie period Since there is not adequate
research to support either procedure, perhaps kindergarten
teachers stiould run a middle course by having some gaines
without overemphasizing the game peniod smcee five-year-
alds have httde understanding of “youwr side.”™ “my side ™
and competition loosely organized games hike the cncle
type seem best suited to them  As the group matures
through the year (or b they are alieady more mature),
additional more hughly organized games may be imtroduced
More group games nay be plaved m stuations where
playground *pace and equipment s himited than i pro-
grams that can provide ample space and equipment

Motor skills

e lLarge muscle coordmation
- bxererses and games mvolving walkimg, jump-
my, runming, skippmg and ¢hmbmg
e Semvory and motor coordmation
Imagimative play on jungle gy nigshides, trapese
bars, ete
< - Bounemg, catehing, throwing ball by himselt
a1 cooperdatively
- Lasy relays
e Rhythmie activities
- Singing games
- Runnmg, skippmg. walking, shding, hopping.
cte | to musie

Safety at play

e Taking turns without pushing ete
e Using equipment properly

Mental health

e Developmg goud sportsntanship and aitizenshp
e 1 ollowing rules willingly

e Practicmg both leadership and tollowership

e  Demonstrating willingness to try niew things

e Appreciating achievements of limselt and others

9 ART EDUCATION

b ive-year-olds are explorers, the creative art experiencas
of kindergaiten children should be explorstory in nature
The process s more important than the product at this age

Pive-vear-olds have s cong desties ana real needs to
satisty thierr sensory urges They need 8 be able to toueh.
teel, look. hsten, stamp and jump. and to whisper and
shaut Al of these actions are attempts to become g part of
the envuonnent Because hindergarten ehildren have insa-
tble curtosity . teachers nuist provide unhmited opportun-
ities tor explovation and exammation of difterent material
without overemiphasizing the hinshed product or askimg
“what v 117"

Teaching strategies Phe teacher will recognize the
sequenice of growth m art expression whie working with
children Manipulation gives way to basic symbaols, later
these symbols become more highly difterentuted and
mereasingly comprehensible to the viewer. At no time
hindergarten, however, does the child’s work normally
resemble that ol an adult Because development cannot be
suecesstully hurned, an adult should not substitute other
formy or symbols tor those created by the c¢nldren
Chuldren at thas age don’t really want help. they want the
puvilege ot explonng with materals and seeing what the
materl will do

A teacher must understand the stages ot development
i art expression She must be able to nterpret with
considerable sensttivity and insight the vanious forms of
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expression that cluldren adopt, and should be able to
apprectate the desthetic qualities that appear m all chil-
dien’s work The physical setting and chotce of materials
tor art actities should be caretully planmed. The teacher’s
challenge 15 to tind the necessary delicate balance between
assumng leadershtp and allowing the children to develop
their own abihties, express ther own tdeas i their own
wdys. and choose theit own media

The art center. Children need to know how to use a
new tool how to hold a pant brush or scissors With this
knowledge and a httle practice, children can then seleet
project matenidls from the art center The art center should
be changed as frequently as the children’s mterests change -
but not <o rapidly that they feel hurried m the use of
materials - Conventent work areas and readily accessible
tools and matenals are as important in the art center as m
uther work centers of the kindergarten

Subject matter' Children select subjects to pamt and
choose matenals that interest them and are in themr
experience: Some children are motvated by a good story or
poem eftectively read by the teacher. Dictatorial methods
of motivation, restricting children’s thinking and the art
forms they may use, retard therr normal development, The
teacher should always remember that dominating children’s
ideas, working habits or designs will destroy the educational
values inherent in the art education program

Work areas: Work areas with adequate tables, casels,
and clean-up tacilities are essential fogareative art expert-
ences The tables should have smooth washable tops and be
of 4 comfortable work heght The easels can be perma-
nently installed or movable They should be a conventent
height und have a washable finish- A suttable floor covering
under the easels and 4 classroom sink can make clean-up
much easter. Sponges may be cut to fit five-year-old hands
encourdging them to be ndependent in cleanmg up Either
plastic aprons or work aprons of some other material help
keep the children’s clothes clean and make tor freer use of
creative art matertals

The learning actities that will provide for the attam-
ment of the following art education objectives require
exploration, manipulation und some freedom

o Increase children’s awareness of their world

e Pume the child's potentul creativity and cuniosity

® Increase visual awareness through use of the
senses teehing, touching, looking, ete

e Encourage self-expression ot teelings and 1deas n
visual language

®  Acquamt the child with vatious materials

o Developindependence and difterent ways ot work-
ing with matenals

® Lncourage the expression aesthetic feelings about
expenence

o  Teach habits of neatness and good housekeeping

o Develop the abihity to hsten to and tollow direc-
trons |

e Develop the skills needed i art wonk

Art skills

o Difterentidte between colors
o  Properly hold and use scisors, pamt brush,

crayons, chalk, pencils, etc
e Choose appropriate matertals to meet vartous art
sttuat:ons
- Clay and modeling compounds
- Paper
- Pamts tempera, watercolor and finger pamts
- Wood and tools
- Cloth
- Strnng and yarn
- Paste-one finger activity
~  Glue-just enough
®  Develop independence mn finding and using unusu-
al art medra .
- Bottles
- Paper bags
- Newspapers
- Sticks
- Aluminum fol
- Paper towel rolls
e Learn to tespect the nights of others and their
work
® Appreciate the process as well as the finished
product.

10. MUSIC EDUCATION

The: kindergarten child should expertence  smgeng,
listening dnd moving to music every day Children will learn
concepts of rhy thm and melody best through actmities that
mvolve bodify movement such as clapping, using rhythm
mstruments, and experimenting with sounds and singing
Major gouls of kindergarten music programs are to provide
children with (1) freedom to enjoy and experience music.
and (2) tepeated exposure to a variety of music media

Singing: In kindergarten, singing should be spontane-
ous and tree and will ideally go with children as they leave
the classroom  The teacher who 1s enthusiastic, enjoys
smgmg, knows the songs well. and who uses appealing,
worthwhile und appropriate materials will achieve good
results -with children. Fve-year-old chitdrenr caneain a
wide vaniety of songs, including folk songs, action songs,
nursery rhymes, child-composed songs, nonsense songs,
seasonal muste, work songs, lullabies and patriotic songs. In
order to msure growth, a planned and balanced singing
program should occur daily, with a vaniety of song maternal,
creative thythmic experience, appreciation and participa-
tion 1 song games and dances.

Childien learn to sing by singing Kindergarten teachers
have found the tollowmg steps effective n teaching a song.

e Singing the song as 4 whole

o Inviting cluldren to jon in the song as soon as
possible

e Encouragmg children to sing cdsy or repeated
phrases

o Devoting several days to learning 4 song.

The teacher can introduce a number of songs concur-
tently  Lhe mterest of children in music v <o great that
they can become tamihar with several new ongs each week

Few kindergarten children are seft-conscious about
their voices or are aware that they are not singing cprrectly
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Copsequently, pomting out a child whose smgmg s
maccurate may destioy his or her progress and  sell-
confidence. Many children have not yet ledrned to sing
accurately. this does not mdicdte that they are unmusical,
however. only mexpenienced or mnsecure. The best possible
activity (o help amprove siging s actually smging - treely
and joyously

A variety of gccompaniment 1s desirable The teacher
may use autoharps tyr tolk songs, wood blocks and tone
blocks tor clock songs, and black keys at the puno for
orientdl songs Many songs witl be sung without sccompam-
ment An overuse of puano accompantment will discourage
mdependent smgeng Oceastonally. recordings or an accom-
panist may be used i teaching songs

Movement: Along with other forms of expression n
language and art, rhy thmic movement or dance gives great
joy It beginn whenever movement takes place walking,
skippug. gallopmg. bouncing on a bodrd, singing a pngly
tune. or tapping and whirling tor fun Rhythm 1s so natunal
to children that sharmg the tun of movement is satistying
to them It 4 tune 1s hummed. 4 song sung, or 4 simple
uistrument rlaved. the rhythm expenence s enriched
Rhythm does not necessanily have to be accompanied by
music. however e

Rhythm dctvities begm with an indwvidual and may
mvolve a small group and. finaily, a4 large group af ter many
mtormal experiences have been emoyed |aploration and
experimentation attord ntellectual and credtive develop-
ment as well as emotiona! release

Experimenting with sounds The hie of 4 hindergarten
child s tull of sounds trom the toar of 4 jet to the chirp ot
4 cricket Sounds capture children’s mterest and stimulate
their mmagmation, especally whien Iistemag to music at
home and at school Kindergarten progranss should provide
nusic of vanied styles, peniods and composers ennching
musicdl background and encouragmg  fanularity with g
variety ot music

Listening  Quict hiptemmng is 4 Lavorite musical dctivity
in the kindergarten and can he planned many tmes duning
the day. acquamting ctildren with some ot the world's
most beautiful music Puno musie can be satistying tor
quict Intening - Phonograph records provide resources tor
braad, rich and vaned hstenmg expertences

Children enjoy concerts hedard m the classroom, school
quditorium, concert hall, and on radio and  television
Pertormances by other chddren are of partienlar mterest
Any planned concert tor choldren should consider then
mterests m the chowce of music. the length ot the
composition and the length of the entire program

Creating A child makes noses with hands tongue and
teet Usmg all kmds of sdund-makers meredses children’s
abihty 7 to recogmize varations - tone quality  pitch,
duration and rhythm patterns  As children discover that
music tones can be produced m omuany ways, dredative
expression and mterest in playing instruments may be
encouraged

Instruments are closely alhied to the natural rhythms of
vhildren and encourage creative expression Consequently.
teachers should guide children to express thear teeimgs and
ideas with-instruments rather than beat out preconcened
rhy thmic patterns Children especially enjoy expernmienting
with rhythm instruments In selecting instruments  major
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consideration should be given to quality, tone and durabil-
ity of materahs Instruments should he purchased individu-
ally rather than as a set

As children experment with instruments, they may
begin to combine a few of them i simple. ongmnal
arrangements accompanied by the teacher at the puno
Present trends are decidedly away trom the tormal rhythm
band with 1ty ngid patterns, costumes and child director
{dehighung in the opportumty to show off tor adming
adults). Thas stagimg and nigidity  does not encourage
mustcal development. The kindergarten  teacher  should
work with children’s natural mterest and help develop a
growing. continumg mterest mn the vanous aspects of music
education

The kmdergarten music program attords the child
opportunities to attam the totlowing objectives

e Listen to and enjoy good mustc

Expernience the pleasure ot group smgmg

tnjoy and learn how to control one’s own singing

volce

Build up 4 repertotre ot songs

Develop a teeling tor, and a sense ot rhy thm

Develop motor coordination and grace

Cultivate the ability to pay caretul attention

Lxpress creative tdeas and moaods through bodily

movements

e Develop social habits and cooperdtion necessdry
tor group apprectation of music

e Develop ease m pertornung betore a group

Music skills

e Controland use of smping voice

o Ability to tollow short melody accurately

e Recogpetion of hike, ditterent and simitar phrases
e Abihity to show. with the hand or body. up or

down direction of melody

Recognition of the mood of a4 song

®  Apptoprdte rhythmic responses to music, 1 ¢,
hoppmg. shippmg. nuarching. runnmg. walking,
galloping. ghding. shding

e Ability to mutate rhythmic patterns by clapping
and by using rhy thm mstrunents

e Ability (o interpret musie creatively m dance.
pamting, etc

e Ability to recognize the rthythm mstruments used
in Kindergdrten

o  (ood Iistenmng habits

11 SCIENCE EDUCATION

Preschool science The preschool child engages
problem solving achvities quite naturally whide trying to
understand the “how™ and “what™ of the environment
Lach kindergarten child has already  developed o great
number ot science-related concepts representing diverse
experiences m observafion. nterpretation. organization )
evaluation, expenmentation, analysis. and 1in makmg hy-
potheses, geners'izations and comparnsons about phenom-
ena i his environment Al childien have common under-
standings of day and might. growth, hot and cold. energy.
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heat, tnction, mertia, plants and amimals. weather sound.
cectnety. and man's accomplishments - space, these
concepts torm 4 foundation tor extendimg science knowl-
edge in the classroom

The teacher does not know, however, what spectfic
ideas the individual child has gamed trom these experienees
or how much awareness has been developed of the cause
and etiect relationships operatmg i the environment The
teacher can be sure that some of the concepts the child
brngs to kindergarten are vague s iicomplete and. i some
INstdnces, erroneous

Kindergarten .science programs The kindergarten
teacher should help the children extend. retine. and add to
the concepts they possess when they enter kindergarten
Science activities shoyld be planned that enable children to
relate present to past learning expertences. broadening their
trame ot reterence and science vocabulary  Unless class
learming 1y cledarhy cornected to what the child dlready
knows. the contmuty ot learning will not be recognized.

Teaching strategy In planning science experiences tor
kindergarten children, the teacher should use techniques
that (1) caprtalize on teachable moments. (2) use commu-
nity resources effectively, and (3) pravide stimulating and
appropnate activities with ample opportunity tor children
to questton. explore, wud experniment

Questions posed by the child and those asked by the
teacher are equally important The child’s questiens reveal
areas of interest. past experience. and concept develop-
ment. they also provide the ““teachable moments™ tor the
teacher The teacher’s questions can direct the child's
observations and. at the same time, develop greater percep-
tudl awareness Bemg told about science does httle to
icrease  perceptual awareness. the teacher’s questions,
however. can point out what to look tor i particular
situations, gradually showing the learner how to observe
For example ask the child to tell what he knows about
envirenmental change in the weather (mght and day. the
seasons, plants and ammuals. ete ). help o organwze this
intormation into a meanmgtul pattern, adding a dimenston
to the child’s awareness of change New dicoveries may he
that (1) change 15 thythmie and orderly . (2) change can be
explaned i terins of cause and eftect relationships, and (3)
change s 4 universal phenomenon

Science curriculum: It s important jo plan tor two
aspects i the science enrmeidum (1) the aspect concerned
with observation and the deseription (“what happens™),
and (2) the aspect coneerned with explanation and interpre-
tation (“where does 11 happen™) Teachers are cautioned to
remember not to move too soon from siiple observations
into explanations and mterpretations

The child should be mvolved in g serence problem that
he or she has dentitied and chosen as interesting The
teaches should help the child recognize the conneetion
hetween past and present experiences and provide guidance
m making generahzations that will add to concept develop-
mentn the tuture

Science objectives
o  Acquamt the child with the world around him

o Help cach child establish a personal relctionship
with this world
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12 MATHEMATICS : :

Kindergarten children should be provided with many
expetiences to strangthen and extend therr understanding

of mathematies and develop therr ability to reason

Mathematics programs i kindergarten” should  be
plinned to develop skills m sequence An essential part ot
this program s, ot course, the mamv number activities
which naturally oceur as voung cIuldren pdrticipate n
study activities, classroom routines and play time games or
rhythmic experiences The mtroduction of various mathe-
matical concepts through tactile expenences with many
ditiergnt conerete objects enhances the child’s competence
with numbers

Another mportant phase ot the math program 1s the
gudance provided to large groups, smatl groups and
mndwviduabs according to their needs. mterests and abilities
The teacher should select «rd adapt math activities to meet
the basic needs of each particular group and indvidual

Incidental teaching:"Numerous spontaneous opportun-
tties drise each day to give kindergarten pupils number
expeniences. these medents are  necessary and recur
throughout the grades. demanding ever growmng insight
However, incidental experiences are not necessartly con-
crete and within the understanding of the child. Rhymes,
games and counting dctivities are fun and help the learner
become triendly with numbers. Many muaterials and activ-
ties used throughout the day lend themselves to numerical
activities that are fun and educational tor the child

Planned teaching: Mathematies activities should give
kindergarten children 4 variety ot number expenences The
more ways that an idea 1s planned and experienced. the
clearer 1t becomes Teachers can build word mednngs i
number terms. use number sttuations trom home and
school activities, use play activities to teach numbers, and
drrange opportunities to acquire number ideas by discovery.
It number expeniences are relevant ta each child's readiness.
greater independence and enjoyment i leatinng will be
dequired

Because mathematies mvolves a4 continudl process of
reasonimg and discovery. mereasing children’s participation
- actvities that develop mathematical understanding i
very basic to any mathematies program  Mampulation of
concrete maternals g major consideration i thes type of
learning

Mathematics educators generally agree that kinder-
garten programs should not require wntten work Mathe-
matical experiences, ke any others. are most successtul
when they are interesting and motnational, altow tor
mdvidual drtterences, and provide tor the experience of
SULLESS

Mathematics competencies

Count objects o1dlv in g set of 10 or less

Tell how many objects are m a set of H0 or less
Recogmze and name the number svmbots (-10
Write the number ot objects m 4 set of 10 o1 less
Draw a preture o1 select objects that correspond to
4 given numeral of 10 0r less

o Muateh, by numenical correspondence. separate sets
ot 10 or less objects
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Tell which s greater, less, vt the same when
compating object sets ot 10 or less

Supply the rossing numeran 1 g sequence ot 0-10
Group shapes that are smular

Tell hume phone number and address '
Pertorm simple measurements (lengths o any
convenierit umit. and weights by balanemg to
deternune heaviest, ete.)
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